Logic Model

Overview
Nonprofits today are being pressed to demonstrate the effectiveness of their program activities
by initiating and completing outcome-oriented evaluation of projects. Logic Models are a
“systematic and visual way to present and share your understanding of the relationships among
the resources you have to operate your program, the activities you plan, and the changes or
results you hope to achieve” (W.K. Kellogg Foundation, 2004, p.8). Organizational stakeholders
can be informed of the research that informs their program practice through and the outcomes
the program expects to achieve.
The following logic model outlines the research components of Positive Youth Development,
Resiliency, and Community Engagement, all of which inform the program work at Free Arts
Minnesota. The logic model further explains how Free Arts utilizes team style mentoring, the
arts, and community engagement as the mechanisms of change for youth in our programs.

Community Engagement
Community engagement is to “actively and meaningfully learn from and share information with
different segments of the community to enhance knowledge, skills and behaviors that promote
optimum child development opportunities” (Early Years Community Development Institute, n.d.).
Through community engagement between adults and youth, mutually beneficial learning can
occur across the generations.
Among the adult volunteers, awareness and empathy for the community need around issues of
poverty, homelessness, abuse and mental illness increases. The youth learn that the
community cares about them and continues to support them despite the challenges they face.
This mutual learning can be generalized to other life experiences and interactions throughout
the life course.

Resilience
Ungar (2008, 2011) defines resilience as, “both the capacity of individuals to navigate their way
to the psychological, social, cultural, and physical resources that sustain their well-being, and
their capacity individually and collectively to negotiate for these resources to be provided in
culturally meaningful ways” (as cited in Resilience Research center, n.d.). Simply put, resiliency
is the ability to “bounce back” from challenging situations. There are several factors that
contribute to a child’s natural resiliency, including socio-economic status, emotional and
physical health, social and community support, and engagement with the world.
According to Masten (2001), “resilience appears to be a common phenomenon that results in
most cases from the operation of basic human adaptational systems. If those systems are
protected and in good working order, development is robust even in the face of severe
adversity; if these major systems are impaired, antecedent or consequent to adversity, then the
risk for developmental problems is much greater, particularly if the environmental hazards are
prolonged” (p. 227). In these cases youth need additional supports, called protective factors, to
enhance their resiliency.

Protective factors refer to “influences that modify, ameliorate, or alter a person’s response to
some environmental hazard that predisposes to a maladaptive outcome” (Rutter, 1985, p. 600).
“When young people experience home, school, and community environments rich in proven
developmental supports and opportunities of caring relationships, high expectations, and
opportunities for meaningful participation and contribution, they are much more likely to meet
their developmental needs” (Furlong, Gilman, & Heubner, 2010, p. 354).
The resilience approach sees the locus of change as the environment where “turnaround”
people, such as teachers and mentors, and “turnaround” places such as schools and
community centers become critical supports for youth development. (Furlong et al., 2014, p.
355).
Furlong et al. (2014) identifies the key ingredients for increased resiliency as, “caring
relationships, high expectation messages and opportunities for meaningful participation to
influence positive health and life outcomes” (Furlong et al., 2014, p. 355). When these supports
are provided the youth’s capacity for social competence, problem solving, autonomy, and sense
of purpose are increased thereby enhancing their resiliency (Furlong et al., 2014,)
Table 1
Resiliency Outcomes Defined
Outcome

Definition

Social Competence

Caring and empathy

Problem-Solving

Insight and imagination

Autonomy

Self-Efficacy and self-awareness

Sense of Purpose and
Future
(Furlong et al., 2014)

Hope

Positive Youth Development
In the early 1990s, the emerging research in the fields of brain development and youth
development led to a shift in theory (Lerner, 2005). The new concepts focused on strengths and
assets that are present in all people, combined with the plasticity of human development, that is,
“the potential for systematic change throughout development” (Lerner, 2005, p. 20). When
combined, these two concepts suggest the potential for systematic behavioral change, and
improvement in overall life experience.
This strengths-based perspective was in direct competition with the prevailing deficit models of
human development. Within a deficit model the only strength measured is the absence of
deviant behavior (Lerner, 2005). Framing youth development through a positive lens shifts the
view of youth from “problems to be managed” to “resources to be developed” (Lerner, 2005, p.
21-22).

The Positive Youth Development (PYD) model suggests that youth possess strengths due to
the large capacity for behavioral and psychological change (DuBois & Karcher, 2014). These
strengths are linked to assets that can be developed in the areas of cognitive and behavioral
abilities, interests, and social relationships (DuBois & Karcher, 2014). When these assets are
increased or enhanced, a youth’s healthy development is optimized.
Creating PYD consists of three ingredients known at the “Big Three”: positive and sustained
adult-youth relationships, participation in skills-building activities and opportunities for youth to
participate in leadership activities (DuBois & Karcher, 2014). When the big three are present
within mutually beneficial interactions, youth development assets known as the “Five C’s” are
increased. The Five C’s are competence, confidence, connection, character, and
caring/compassion, defined in table 1 (DuBois & Karcher, 2014). Mutually beneficial
interactions for youth occur in the home, school, and community environments.
Lerner’s longitudinal research study of PYD has shown that when the Five C’s are present the
6th C of “Contribution” is realized (DuBois & Karcher, 2014). Through the PYD model, families,
schools, and communities have an active tool to increase youth developmental assets and
thereby their contribution to self and community.

Table 2
Definition of the Five C’s – Position Youth Development Model
“C”

Definition

Competence

A positive view of one’s actions in specific areas, including social,
academic, cognitive, health, and vocational.

Confidence

An internal sense of overall positive self-worth and self-efficacy.

Connection

Positive bonds with people and institutions that are reflected in
exchanges between the individual and her or her peers, family, school,
and community in which both parties contribute to the relationship.

Character

Respect for societal and cultural norms, possession of standards for
correct behaviors, a sense of right and wrong (morality, and integrity).

Caring/Compassion A sense of sympathy and empathy for others.
(DuBois & Karcher, 2014)

Creative Youth Development
Traditionally, art education has been considered a luxury within the United States. These
programs are often the first to be eliminated in schools when there are budget constraints due to
the lack of understanding as to what arts education truly provides young people. The long term
impacts of structured arts education on individuals has widely been unknown within research.
There are many small scale studies and qualitative studies that begin to outline theories around
the link between arts education classes and healthy youth development outcomes. In 2013,

Heltand, Winner, Veenema and Sheridan tackled this question by observing several visual arts
classes to determine what high quality instructors teach and how they teach, and what students
learn. Through their investigation they developed a framework called, “Studio Thinking” which is
composed of two aspects: four classroom structures and eight, “Studio Habits of Mind” (Hetland
et al., 2013). For Hetland et al., these are the ingredients necessary for high level arts education
and present the best opportunity for generalization of skills outside of the studio class (2013).
Table 3
Four Studio Structures Defined
Classroom Structures

Definition

Demonstration – Lecture

Teachers (and others) deliver information about processes
and products and set assignments. Information is
immediately useful to students for class work or homework.
Information is conveyed quickly and efficiently to reserve
time for work and reflection.

Students-at-Work

Students make artworks based on teachers’ assignments.
Assignments specify materials, tools, and/or challenges.
Teachers observe and consult with individuals or small
groups. Teachers sometimes talk briefly with the whole class.

Critique

Central structure for discussion and reflection. A pause to
focus on observation, conversation and reflection. Focus on
student works. Works are completed or in progress. Display
is temporary of informal.

Exhibition

Selects, organizes and publically displays works and/or
images and related text. Can involve any or all of the other
three structures. Takes many forms, whether physical or
virtual, installed or performed, ephemeral or permanent,
sanctioned or guerrilla, informal or formal or curated gallery
style. Develops in phases: planning, installation, exhibition
and aftermath.

(Hetland et al., 2014)

Individuals learn in many ways and prefer to engage in activities that engage their interest. A
greater level of learning and application can be achieved when young people are captivated by
a teaching style or subject they study. Young people who self-select to take studio classes are
indicating a high level of interest in the medium of the class which enhances their level of
engagement in the learning process.
Hetland et al. (2013) argue that, “visual arts teach students no only dispositions that are specific
to the visual arts – the craft of the visual arts and an understanding of the art worlds within and
outside of the classroom, but also at least six additional dispositions that appear to be very
general kinds of habits of mind with potential to transfer to other areas of leaning (p. 1). The
generalization of knowledge and skill to other aspects of daily life elevates art education to an

even higher level of importance and necessity. These skills not only translate to an enhanced
creative practice but also positive youth development skills.

Table 4
Eight Studio Habits Defined
Studio Habit

Definition

Youth Development Skill

Develop Craft

Learning to use tools and materials as well as care
for them. Learning artistic conventions.

Capacity
Skill Building

Engage and Persist

Learning to embrace problems of relevance within Follow Through
the art world and/or of personal importance. To
Perseverance
develop focus and other mental states conducive
to working and persevering at art tasks.

Envision

Learning to picture mentally what cannot be
directly observed and imagine possible next steps
in making a piece.

Future Lens

Express

Learning to create works that convey an idea, a
feeling, or a personal meaning.

Connecting to People,
Ideas and Feelings

Observe

Learning to attend to visual contexts more closely
than ordinary “looking” requires, and thereby to
see things that otherwise might not be seen.

Perspective

Reflect

Learning to think and talk with others about an
aspect of one’s work or working process. Learning
to judge one’s own work or working process, and
the work of others in relation to standards of the
field.

Giving and Accepting
Feedback

Stretch and Explore

Learning to reach beyond one’s capacities, to
explore playfully without a preconceived plan,
and to embrace the opportunity to learn from
mistakes and accidents.

Creative Problem Solving

Understand Art
Worlds

Learning about art history and current practice.
Learning to interact as an artist with other artists
and within the broader society.

Engagement

(Studio Habit & Definition from Hetland et al., 2014)

Creative Youth Development is a process by which engagement in structured and supportive
artistic processes with a focus on increasing the eight studio habits permits youth to develop
their creative practice while enhancing their healthy developmental attributes.

Team Style Mentoring
There are many advantages to team style mentoring over individual mentoring including the
comfort of both mentors and mentees and the diversity of learning achieved. “Group mentoring
is differentiated from other group interventions based on its emphasis on relationship building
and group processes as a primary means of targeting developmental achievements among
group participants” (DuBois & Karcher, 2014, p. 274).
Group mentoring promotes relational learning on multiple levels including the youth’s direct
relationship with multiple mentors, and with their peers in the context of a safe space as well as
the indirect observation of mentors interacting with one another and other youth in the group.
Rhodes confirms that, “many youth want opportunities to interact with their peers and some may
be uncomfortable meeting individually with an adult” (2002, p. 3).
“Group mentoring may be particularly helpful to adolescents who are having difficulties with peer
relationships. Being in the group may help youth better understand social processes and give
them a safe context in which to develop their social skills in relating to peers” (Rhodes, 2002,
p.2). “Additionally, group mentoring appears to strengthen mentees’ ties with other important
adults, such as parents and teachers” (Rhodes 2002, p.2).
Research shows that group mentoring attracts a more diverse population of volunteers than one
to one mentoring (DuBois & Karcher, 2014; Rhodes, 2002). This diversity spans across
demographics such as age, ethnicity and socioeconomic status creating a rich culture among
the group of volunteers who interact with the youth. Authentic congruence between mentors and
mentees in multiple areas can strengthen the relationship and ultimately the outcomes
achieved.
Group mentoring has the practical benefits of greater organizational reach at a lower cost, and
may appeal to those adults and youth who feel “put off” by a one to one mentoring format
(DuBois & Karcher, 2014).

Arts
Art encourages self-expression, self-discovery and emotional growth; for these reasons, it has
been used in the treatment of mental illness for almost 100 years including the treatment of
neurodevelopmental disorders such as autism, disaster relief, addiction recovery, and domestic
and societal violence.
University of Pennsylvania researchers have demonstrated that a, “high concentration of the
arts in a city leads to higher civic engagement, more social cohesion, higher child welfare, and
lower poverty rates” (Americans for the Arts, n.d.). Early research by Winner and Heltand in
Boston has shown that structured art classes promote visual-spatial abilities, reflection,
constructive self-criticism, and the willingness to experiment and learn from mistakes (Hetland

at al., 2013). These invaluable life skills are often missed through standardized school classes
such math or reading.
The 2009 State of the Field Report: Arts in Health Report identified several positive outcomes
from the intentional presence of art in healthcare including music’s effectiveness in “improving
depression, anxiety, and relationships in psychiatric patients,” the benefits of visual arts in,
“increasing support, psychological strength, and providing new insights about their cancer,” and
“increased health and emotional well-being” for patients who participated in literature, creative
writing, or storytelling” ” (State of the Field Committee, 2009, p15-19).
“There is a rich and growing body of research connecting arts in healthcare programs to an
improved quality of care for patients, their families, and even medical staff. New evidence has
emerged that demonstrated that these programs also have economic benefit” (State of the Field
Committee, 2009, p8). These benefits are also seen within the academic achievement sphere.
According to The National Endowment from the Arts, “Socially and economically disadvantaged
children and teenagers who have high levels of arts engagement or arts learning show more
positive outcomes in a variety of areas than their low-arts-engaged peers…In middle school,
high school, and beyond they tend to do better on a host of academic and civic behavioral
measures than do at-risk youth who lack deep arts backgrounds…To varying degrees, those
outcomes extend to school grades, test scores, honors society membership, high school
graduation, college enrollment and achievement, volunteering, and engagement in school or
local politics” (Catterall, Dumais, & Hampden-Thompson, 2012).

Free Arts Logic Model
Art making and the process of creative exploration is integral to all Free Arts programming.
Through the creation of art, young people can experience new thoughts and feelings, start a
conversation with themselves or their mentors, and begin to explore who they are as individuals.
The art project becomes the common ground for the mentor and mentee to connect and build
their relationship. At Free Arts, art is the ‘skill building activity’ required for positive youth
development and the ‘meaningful opportunities to participate’ which builds resiliency. Within the
Free Arts logic model, art making with a caring adult is the catalyst for change through which the
outcomes are achieved.
Free Arts Minnesota’s Logic Model outlines two different tracks for our Weekly Mentorship
program. When the program takes place at shelters and other sites where the mentor-mentee
relationship is likely to be less than a year, the relevant research model is the Resilience model.
Furlong et al. (2014) identifies the key ingredients for increased resiliency as, “caring
relationships, high expectation messages and opportunities for meaningful participation to
influence positive health and life outcomes.” When these supports are provided the youth’s
capacity for social competence, problem solving, autonomy, and sense of purpose are
increased thereby enhancing their resiliency.
When our Weekly Mentorship program takes place at sites where a long-term mentor-mentee
relationship (12 months or more) is the case, our research model is the Positive Youth
Development (PYD) model. This model suggests that youth possess strengths due to their
large capacity for behavioral and psychological change (DuBois & Karcher, 2014). These

strengths are linked to assets that can be developed in the areas of cognitive and behavioral
abilities, interests, and social relationships. When youth increase their Five C’s the long term
impact of youth contribution to self and society can be realized. The Teaching Artist Series
program provides an explicit artistic learning environment for the mentors and mentees to grow
and learn together fostering the relationships that contribute to authentic development of the 5
C’s of positive youth development.
The third track of the Free Arts Minnesota Logic Model focuses on community engagement
through the Free Arts Day Program. Through one time art festival opportunities community
members can engage youth in their community who have experienced the unique challenges of
poverty, homelessness, abuse and mental illness. As art mentors, the volunteers will learn to
dispel myths and stereotypes they have built with regards to the issues of poverty,
homelessness, abuse and mental illness as well as heighten their awareness to the needs of
youth in their local community. The youth will be able to experience the community as a safe
and supportive environment where they can grow and thrive. This mutually beneficial
experience fosters enhanced engagement with the community for both youth and volunteer.
The final track represents The STUDIO, a teen art center by Free Arts Minnesota that began a
pilot phase in March of 2015. Using the Studio Thinking framework as a model, Free Arts
developed a theory of Creative Youth Development to further explore the relationship between
artistic learning and generalizable skills in healthy youth development. Free Arts defines
Creative Youth Development as a process by which engagement in structured and supportive
artistic processes permits youth to develop their creative practice while enhancing their healthy
developmental attributes.
The discipline of structured, artistic, studio classes outlined in the Studio Thinking model teach
skills that are useful in the development of creative practice as well as the development of
traditional positive youth development attributes. Free Arts combines the four classroom
structures with supportive mentors and teaching artists to achieve an increase in the eight
studio habits of mind.
Furthermore, Free Arts believes that once learned, these skills can be applied across the
youth’s lifespan within and outside of their creative practice thereby enhancing their personal
and creative fulfillment.
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